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A PARAPROFESSIONAL TRAINING MODEL 
fOR SUPPORTIVE COUNSELING WITH WOMEN 



FINAL REPORT 
SEPTEMBER 1, 1976 - AUGUST 31. 1977 
UNIVERSITY OF NEBRASKA AT OMAHA 

Kay E. Hood and Robert R. Butler 

BACKGROUND 

In the fall of 1975, the University of Nebraska at Omaha (UNO) 
established the NDf f ice of Women's Support Programs under Educational 
and Student Services to sp'ecialize in /and to expand supportive ser- 
vices to women at the university. 'As a result o'f a reexamination 
of needs , it became apparent that there was a continued need for 
providing various kinds of professional counseling services for 
women on campus. There, furthermore, was a need to design a pro^ 
gram which would sensitize lay persons to women's issues and train 
them to use effective coinmunicatlon skills and communltsy resources 
in supporting womer^ in their own particular situation - their 
neighborhood, at wdrk^ in their church and community organizations. 

Such a program, then, would b«^ directed not only to UNO students 
and staff but also to communitty persons. As ^ commuter campus of 
15,000 students, about half part-time and adult students, UNO was in 
a good position to reach a variety of participants. 

Therefore, Women's Support Programs in conjunction with the 
Department of Counseling and Guidance at UNO sought and received 
small grant funding undet the Women's Educational Equity Act Program 
to train lay persons to provide personal support to women in various 
community settings, to evaluate the effectiveness of such a program, 
and to revise the training model for increased effectiveness and use- 
fulness. ' , 
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MANAGEMENT 

Dr. Kay E. Hood, Director of Women's Support Programs, directed 
the project. A total of 40% of her full time employment for 12 
months was devoted to planning, recruiting participants, teaching 
in the program, and supervising graduate assistants. 

Two M.S, level graduate students, Andrea Farr and Carol Hunter 
were employed 20 hours per week for 30 weeks to assist in program 
development, program tejaching, small group discussions, vand helping 
skill facilitation. 

Two other M.S. level graduate students, Nancy Pusateri-Vlach 
and Sandi Wicina were employed 5 hours per week for 24 weeks to 
assist in program teaching, small group discussions, and helping 
skill facilitation. 

I.. ' 

^ These five persons met on a weekly basis to plan and.evali^te 
program sessions. The staff operated as a team in decision making, 
pooling resources and ideas. The administrative work was imple- 
mented by the project director and two half time graduate assistants 

Dr. Robert R. Butler, Chairperson of the UNO Department of 
Counseling and Guidance, served as program evaluation consultant. 

Approximately l^H^ of a 'full time secretarial position was 
donated by Women's Support Programs. 



PROJECT OBJECTIVES 



The purpose of the project was to develop, implement, evaluate 
and disseminate the results of an extensive, intensive program for 
training persons as paraprof essional counselors (trained lay per- 
sonnel as opposed to credentialed professionals) to work with women 
experiencing personal identity issues, personal crisis and attempt- 
ing to gain new self definition. 

As a result of completing th€( training program, participants 
were to have achl^eved t|ie following behavioral objectives; 
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1. To r*cogniz« their own values and behaviors regarding the 
changing roles of women in our society that affect their 
ability to help women. 

2. To organize a systematic approach for facilitating women's 
personal crowth in the setting in which they work or have 
responsibility. 

3. To become familiar with professional resouirces available for 
referral especially in the areas of educational and career n 
planning and personal counseling. 

4. To utilize supportive counseling skills and techniques in 
group and individual counseling situations. 

a. To preseqit a concept of mental health which would emphasize 
women's strengths, self -acceptance, and working toward 
changing those aspects with which they feel uncomfortable. 

b. To provide role models for women looking for examples of 
ways out of their traditional sex'-roles. 

c. To help women gain access to their feelings and needs. 

d. To help women identify and explore new alternatives for 
* setting life goals . 

5. To recognize their own counseling skill limitations and when 
to refer persons to professional counselors. 

PROJECT DESIGN 

The training program took place in three 8 week phases of 24-30 
hours of class time per phase. The program started on October 7, 
1977, and ended on ''April 28, 1977, Sessions were held weekly on 
the UNO campus except during university vacation times. Refer to 
Table I, page 4, giving the program schedule including dates, topics 
and speakers . , , / 

The program was offered on a credit/non^criedit basis through, 
the UNO Department of Counselihg and Guidance. Persons j?hoo sing 
the notv^credit option paid a $50.00 registration fee; feefe were 
w^^^ij^or a few persons. Persons choosing the credit opinion paid 
the regular UNO tuition fo^ 3 undergraduate credits. One person 
took the course for graduafi^ credit doing extra work assigned by 
„the Counseling Department Chairperson. 



TABLE 1 

♦ / 

PROGRAM SCHEDULE 
OCTOBER 1976 - APRIL 1977 



Textbook: Cox. Sue. Vtmalu Visq(ikotoc\qt Tkt €mzA.qlnq S<lI^ , 
Science Research Associates , Inc., 1976, 



DATE 



TOPIC 



SPEAKER (S) 



PART I: u PSYCHOLOGY OF WOMEN 

Each session consisted of 3 hours of class time; approxi- 
mately 1^ hours of cognitive presentation and discussion 
and 1% hours of group participation. 



Oct. 7 



Oct. 
Oct. 
Oct. 



14 
21 
28 



Nov. 4 



Nov. 11 



Nov. 18 



Nt»v. 25 
Dec. 2 



Introduction to program; 
pretesting 

Psychological Sex Differences 
Oppression of Self 
Women"" and Mental Health 



Ethnic Diversity 



Sexual Selves 



Career Power 



(Vacation) 

Closure; Evaluation 



Staff: 
Staff 

Staff ' 

Barbara Briggs 
Ann Becker 
Catholic Social 
Services, Omaha 

Cindy Dillenberg 
UNO student; Marts 
Nieves , Great 
Plainer Girl Scout 
Council , Inc . ; 
Clody Wright, 
Nebraska Commission 
on the Status of \ 
Women 

Dr. Jane Woody » UIJO 
School of Social 
Work 

c - 

Lavon Vogeler, 
William G. Woodhams ^ 
Northern Natural' 
Gas Company 



Staff 



DfllE 

PART II 



IQEl£ 



SPEAKER(S) 



COUNSELING SKILL DEVELOPMENT 



Sessions consisted of 3 hours of class time used for 
both cognitive and counseling skill development. 



Dec. 9 



Dec^ . 16 



Dec. 23, 30 
Jan. 6, 13 

Jan . 20 



Jan. 27 



Feb. 3 
•^eb. 10, 17 



Feb. 24 



1 



Introduction to Counseling; 
Prc-testing . 

Counseling Ethnic Minorities 



(Vacation) 

Value CI arif ication 



Qiemical Dependency 



CoimnunicatiOYi Skills 
Assertive Training 

t 

Closure, Evaluation 



Staff 



Bobbie Davis , 
James Ramixez - 
University Divi- 
sion - m6f 
Ralph Preston, 
Minority Affairs, 
UNO > 




Ida HolzbaiAcr, ^ 
Psychology, ^ 
Creighton 
University 

Joanne Hartwig, 
Delores. Kramer , 
Omaha Area 
Council on 
Alcoholism 

Dr. John W&nzanreid, 
Communications , UNO 

Marilyn Major, 
Vocational^ 
RehabiUtation, NE 
Dept. of Education 

Stafif 



PART ril: SUPERVISED COUNSELING EXPERIENCE 

Sessions consisted of small group discussion/role 
playing of counseling situations . Projects were 
Implemented and reported, 
s • • , * 

Mar. 3 Indivi^dual Video-taping Test 

on knowledge of Ccmnsellng 
Skills Staff 

Mar. 10 ^ femal'l group feedback. on 

video-tapes ' Staff 

*Mar. 17, 24 Role playing in small groups ' Staff 

Mar. 31 Utilizing ^referral resources . 

Knowing your counseling 
limitations « Staff 

-A. 

, Apr. 7 ^ (Vacation) 

Api^- 14 Individual Video-taping Staff 

Apr. 21 Small group, feedback on ^ ^ 

vi^eo tapes; proje^fes due S-taff 

Apr. 28 ' Closure, Evaluation Staff 
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The text used for the course was Fema-de ?Ay^kolQc(yi f Thz 
BmzA.glnQ Sdt!^ by Sue Cox. The text was utilized prlmarpy in 
. Phase I of the program. Supplementary materials were u^ili^ed 
through the program. ^ 

Besides the specific means of evaluating participants' 
knowledge and skills in each phase of the program, participants 
were required to keep a log in which ^hey recorded on a weekly 
basis their fifeelings, experiences, insights, reactions, behaviors 
related to they were lea^rnin^ and experiencing through their 

program participation. ' ' 

Persons taking the course for credit were held stri.ctly to 
completing all aspects of the evaluation. Staff was njOre-^f lexible 
with persons taking the program on a non-credit basis. Some of 
these persons were frightened, by some aspects of the evaluation 
or felt in^equate to carry out, for» instance, the written examina- 
tion in Pfiase 1. Rather than lose these non-credit persons, staff 
waivered the' task or allowed persons to complete tasks ijgcider diff- 
erence modes of presentation, such'^as verbal rather than written. 

*■ r 

Part I : Psychology of Women 

In this phase, participants received a large amount of .cogni- 
tive imput concerning th4 psychology of women. The expertise of 
specialists were utilized whenever appropriate during this phase. 
Furthermore, participants were asked to "deal with their own feelings and 
beliefs with respect to the needs of and working with women in small 
group discussions, a part of each session, v 

' Students underatanding of the material presented in this phase 
was evaluated by their responses on a take home examination of essay 
questions covering material from the text and. class presentations. 
Responses were evaluated on students' ability to: 

1. Analyse problem situations in terms of stereotypes, behavior, 
attitudes portrayed. * ^ 

2. - Integrate psychological concepts into the solution of problems. 

3. Demonsttfate an utider standing of a feminist: point of v4.ew with 
the traditional approach to the 'psychology of women. 
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Part II: Counseling Skill development 



In this phase; participants were taught basic counseling theory 
and skills as well as some specific helping and communication 
approaches such as value clarification and assertive .training. As 
much time as possible was devoted to practicing these skills in ^ 
small groups, though time fot^ such practice during these sessions 
was, unfortunately, minimal. 

Students' basic theoretical knowledge of counseling and communi- 
cation principles was evaluated iby their performance on a multiple 
choice examination concerning helping skills and their implementation 
in problem situations. 

Part III: Supervised Counseling Experience 

Sessions in this phase consisted primarily of class time used 
for counseling skill development. Besides a concentration on role 
playing a variety of situations in small groups, participants were 
re^iuired to design and implement a project for a target of women 
or individual woman. Project repofts were evaluated on the following 
criteria : » s . \^ 

1. Specifies a goal or purpose for working with the targek group o* 
individual . \ 

or ■ ' ■ ' \ ■ 

/.Integrates psychological concepts in the rationale for the^project. 

3. Specifies the program' plan 

4. Lists appropriate community services which are appropriate jsources 
of information, help, and referral • , y- m ' \ ' 

5. Identifies counseling approaches and behaviors used or to be used 
in intervention strategies. 

Criteria were assigned maximum points and grades were based on 
the total points accummulated. Students were given ^ chance to re- 
write their reports in order' to improve their grades. 1 
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DESCRIPTION OF PARTieiPANTS 

' ' ■ • ( ■ 

Program announcements and schedules werfc distributed widely 
in the Omaha community in order to recruit participants. Recruit- 
ment efforts focused particularly on the leadership of women's 
organi2at;ion8 , supervisors in businesses, and the non-professional 
counseling staff in educational institutions and social service 
agencies. , Both men and women » were recruitid. Special effort to 
recruit etfinic minority persohs was directed through social eervice 
agencies in minority communities . • I * 

, ^ \^ Forty^-five participants enrolled in the program. ►All were 

jwomen; twelve were' ethnic minorities. Six person's enrolled for 
. . \6ollege credit, two audited, and the rest enrolled on a non-credit 
o * basis, ^ 

^ ' ' All of the iJarticlpatits enrolled for credit or audit completed 

^ the course. Twenty-- two non^-cyedit participants dropped out kt 

vario\>8 times during the course; most drop outs had full or partial 1} 
scholarships. As much as possible these persons were followed up 
to learn* why they dropped out. Several felt the tfrogram was "not 
for them"; several moved out of town; the majority contacted had 
other significant events happen ^n tKeir lives which took precedence 
or some+iow ipterf erred with their attendance. 

Staff also speculated t:hat the. course spanned too great a time. 
One night per week from October throu^hjApril was too long a commit- 
ment for many persons . • " 

EVALUATION OF^THE EDUCATIONAL PROGRAI^ 

Program evaluation procedure^ were primarily of three kinds. 
First, pr6/p<5st testing of participant attitude/actualization changes. 
Second, participant responses to questionnaires rating program - v • 
components. Third» feedback of participants concerning the effect 
the program had on them, - 
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Attitude/Actualization Gh^tiRe 



Th^ first evaluation component was designed to determine 
participant change in^two areas: attitudes about women and intra- 
personal and -interpersonal actualization. The design Employed 
was a pretest-posttest design utilizing intact groups. Two major 
questions were studied: 1) what effect did the program and staff 
have upon the participants in tprms of attitude change and actilaliza- 
f tion; 2). was the change experienced by participants significant? 

Analysis of the data was by computerized analysis of coVariance 
using pretreatment means as the covariate and by T - tests on partici- 
pant gain scores. It was hypothesized that the staff and pjirticipants 
would differ significantly on pretest scores on the instruments em- 
ployed and- that, as a result of the program and modeling by sta^f, 
these differences would be less at posttesting. 

\- 

I. Attitudes about Women 

.... ^ I, . , a . 

This .area was assessed using two instruments: 

A, The Attitude Toward Womep Scale (AWS) . 

* . ■ ' ■ . ' ^ 

A likext-type sdale containing items bearing on vocational, 
educational, and intellectual rol^s of women, and their 
freedom, independence, dating, courtship, etiquette, sexual 
behavior, marital relationships and obligations (Spence and 
Helmreick, 1972) . 

B, The,Maferr inventory (Parts A,B, ^nd C) ' . / 

A 1 ike rt- type scale of value judgements regarding the sex rple 
perceptions of women (Steinman and Fox, 1966). 

-. ■■ 

II. Intra/ interpersonal Actualization 

Tv^o instruments were used to assess these areas of change. ^ 

• A. The Personal Orientation Inventory (POI) 

This instr\im«nt developed. by Shostrom (1968) is a two-choice 
comparative l^lue judgement inventory consisting of two major 
scales and ten subsidiary - scales . 

B. The Fundament-al Interpersonal Relationship Inventory- Behavior 
(PlR6i.ft) ' ' \ 

Developed by Schultz (1967) - this instrument' assesses ex- 
pressed and wanted behaviors in three major are^s -inclusion, 
control and affection and, provides 'informat>ion on six different 
indices 



Table 2 presents pretest means and F-ratios and posttest means 
and F-ratios for staff and participants. It is to be noted that 
pretest means for participants differed significantly from pretest 
means 'for staff on five of the 22 variables (see in Table 2). 
Exaininatio^ ol the posttest data reveals that participants differed 
significantly from staff on four of the 22 variables. 

Table 3 presents pretest and posttest means, standard deviations 
and T-scofes for the participants. Three of the 22 variables pro- 
duced T-^cores significant at the .03 level. 

Discussion 

According to Bandura (1969) , modeling (a component of social- 
learning theory) is probably one of the most effective ways to 
promote learning. This process and the cognitive input during 
the workshop impacted upon participants in significant ways. 
There were fewer scale-score differences (obtained/ at posttesting) be- 
tween staff and participants; the changes %rom pretesting to posttest- 
ing) for participants on the POI were in the positive^ direction , the 
only exception being the NC scales; and, the changes Ofr cm pretesting 
to posttesting) on the AW^ lacale reflect less radical feminist viewpoint 

In the general area of actualization, participants differed 
from staff (as shown in Table 2) at the beginning of the program 
in these ways.* As a group they were: less spontaneous in the 
area of self expression; had less self-regard in terms of worth as 
persons ; tended to be less accepting of (possibly even denied) feel^ 
in^s of anger within themselves. 

Upon completion of the program, the participants differed from 
the staff (also shown in Table 2) in that as a group theywfere: 
less likely to bfe influenced by internal mot^^ivation, as opposed to 
» external influences*; less apt to live by those'i^alue^ unique to 
*^self -actualized" peopl^; and, less flexible in their application 
of .these values in their lives. * A 
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TABLE 2 



Pretest 6. Posttest Means and F~Ratios for Staff (N-4) and Participants 
(N-17) in a Paraprofessional Training Workshop for Supportive Counsel- 
ing with Women. 



Scale 


Sub- 
scale 


Staff 
Pretest X 


Participant 
Pretest X 


F 

Ratio 


Staff 

Posttest X 


Participant 
Posttest X 


F 

Ratio 


POX 


TC 


1^50 


17.75 


.91 


18.51 


• 18-52 


.00 




I s 


92.75 f 


87.00 K 


2.18 


106.57 


94.04 


8.21* 




SAV 


23.50 


2Q.37 


.02 


24.29 


' 21.10 


9.06* 




JCJV 




21. 62 


..23 


28.78 


22 . 99 


6.23* 




FR 


18.50 


16.06 


2.21 


19.31 


' 17.63 


1.92 




S 


16.25 


13.06 


12.75* 


15.34 


13.85 


1.90 




SR 


• 14 J5 


13! 25. * 


12.10* 


14: 11 


13.79 


.15 




SA 


18.00 


16.00 


17.78* 


19.37 


17-79 


2.07 




NC 


13.00 


12.43 


-63 


12.65 


12.25 


.18 




SY 


8.25 '-^ 


7.00 


.29 


7.40 


,,7.02 " 


:27 




A 


20.25 


18.05 


9.41* 


18.09 


18.44 


' .03 





c 


24.50 


21 . 05 ^ 


3.10 / 


23.49 


21.23 


2.45B ' 


FIRD-B 


AL 


14.50 


12.23 


21.28** 


15.29 


12.45 


2.00 




NL \ 


8.25 


12.05 


26.33** 


13.19 - 


11.60 


.84 




TOP 




Q Q/i 


J. D^'^ 


9.99 


9-00 ^ 


i .22 , 




AR 


7.00 


6.41 


'8.79** 


6.79 


5.69 


/ .60 




IQA 


9,00 


9.41 


13.47** 


11.78 


9.40 


1.24 




Six 


22.75 


25.41 


40.93** 


29.16 


23.96 


3.74 


close .06 
















A 


.75 


.12 


2.65 


■I 2.38 . 


-4.67 


1.93 




B 


-3-75 


-1.64 


3. '80 


-3.69 


-5.66 


.26 




C ' 


8.00 


5.37 


,2.13 


. 9.12/ 


.55 


.4.^7*., 


AWS 




154.50 

V, t 


126.82 


3.68 

* 


123.31 

* 


^ — — 

114.10 


\o7 



*P <-.05 



^ 7 



**Standard deviations for* participants were too large for /the size N for the staff 
to be considered statistically meaningful . J g / 



TABLE 3 

Pretext and Posttest Mean$, Standfi^rd Deviations and T-Ratios for 
Participants (N-17) in a Paraprof essional Training Workshop for 
Supportive Counseling with Women,'' 



'"X ^- ■• ' . - ■ ■ ■ ■ 

-• - A . . . . . ... 


Scale 


Subscale 


Pretest 


Posttest 


T- Ratio 


\ 




X > 

s 


SD 


X 


SD 






\ 












POI 


TC 


17 . 75 


2 . 62 


18.52 


2. 06 


.93 




I 


87 . 00 


11 . 02 


94.04 


8.16 


2.08 




SAV 


. 20.37 


-2.47 


21.10 


1.69 


. 98 




EX 


21.62 


4.75 


22.99 


4.22 


.87 




FR 


16.06 


2.86 


17 . 63 


2; 15 


1.77 




' S 


, I3v06 


2.79 ^ 


13 . 85 


3 . 42 


.86 




SR 


13 - 25 

) 


1. 77 


13. 79 


• 1. 90 


. 84 




SA 


16 . 00 


3 . 63 


17 . 79 


2 , 62 


2. 80* 




NC 


12 . 43 


2 . 12 


12 . 25 


1.75 


. 16 




sy 


7.00 


1.27 


■ 7.02 


.94 


.>05 




A 


18.05 


3.75 


18.44 


' 3.59 


.30 


\ • 


C 


21. 05 


2. 70 


21 .23 


2 , 72 


.19 


FIRO-B 


AL 


- 

12.23 


5.46 


12.45 ' 


5.85 


. 11 




NL 


12.05 


4.93 


11.60 


6.78 ' 


■ 22 




lOP 


9.94 


5,41 


9.00 


4.23 


.56 




AR 


^ 6.41 


4.22 


5.69 


2.^1. 


.57 


f 


lOA 


9.4f 


5.28 


9.40 


4.64 


.00 


/ 


SIl 


/ 25.41 


11.67 


23.96, 


9.19 


.40 


MAFfER 


. A 


.12 


9.13. 


-4.67* 


10.12 


1.33 






-1.64 


9.79 


-5.66 


6.49 


1.40 




C 


5.37 


11.2^ 


.55 


7.17 . 


. 1.43 



'AWS ^ ;• 126.82 21.42 ' 114.10 9.81 2.17* 



*P < .05 f 
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While some gains (prete^ing to posttesting) were made by staff, 
all the gains made by participants were "postive" on every scale 
except the NC scale, where the slight * decrease was non-significant. 
The one significant increase (as shown in Table 3) on the SA scale 
suggests the participants as a group were more self -accepting' after 
completion of training. According to Shostrom (1968), to become 
more self-accepting and have it reflecteji by this scale is more 
difficult to achieve than positive self-regard. During the workshop 
participants were exposed to various self -confronting experiences. 
The significant gain hqfre is a possible reflection of increased 
awareness and a general {^improved self concept. 

The FIRO-B data, more reflective of ^interpersonal (as opp^^ed 
to intrapersonal) actualization, reveal only a slight increase on ' 
the AL index with all other indices showirfg sJLight declines (accord- ^ 
ing to Table 3) . The data in Table 3 indicate that the variance 
among participants was such that pretest scoires differed significantly 
from pretest scores for staff arvd, as such, are not- statistically 
meaningful . . ^ 

In the general area of attitude about women, participant's did 
not differ glgnlficarty .from staff in their points of view as 
measured at the beginning of > the. program (see T&ble 2). Upon com- 
pletion, however, the data in Table 2 reflect a significant difference 
between staff and ..participants on Part C of the Maffer Scale. This 
• suggests that the participants' point-of -view about how men might - 
thitik-of the "ideal" wom.an were less "extra-f amily-orlented" than 
t^iat^ of the staff. Participants considered man's ideal woman to be* 
more inclined to place her own satisfactions after those of her 
husband and family more than did staff. 

This same perception (by participants) was apparently confirmed 
during the course of the program. ' Table 3 shows no significant 
difference in participant scores (pretest to pbsttest) on Part C of 
the Maffer Scale. In fact, the change which did occur took pl^ce 
with the staff (Table 2). "Their polnts-of- view after the program, 
differed more, widely from those- the participants. 
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The data provided in Table 3 reflect a significant change for 
participants- on the AWS scale. This change suggests participants 
(following training) had ^ more conservative attitude about the 
rights and roles of women in contemporary society. The change 
reflected by the means for staff (in Table Z) suggest a similar 
change in attitude. The variance on the pretest And the poettest 
scores ^for participants also suggests that sbm^ convergence toward 
consensual points-of -view occurred. These changes suggest a less 
extreme posture as regards feminist stereoty )ing. 

While the above observations are offered regarding the'.program' s 
impact, it :|.8^noted that tw limitatl.ons require caution in generalize 
ing these findings, fhe size of N for staff places strict limita- 
tions upon the"" statistical meaning of the findings. Also, a control 
group, a component of true experimental design, would strengthen the 
tesearch jdesign and allow for more meaningful 
findings . ^ < . • / 



interpretation of 



Critique of Program Componen 



:s 



At the end of each program parts (I, ll, and llX) pay.H^ip^nts 
completed questionnaires rating the materials, speakers, small group 
.and recommending changes-; 

Generally si^i^akers were highly rated as presenting Interesting 
an4 useful ^information or skills, i^atertars were rated as being 
^«tlsfactdry; participants thought some materials tended to be too 
simple. The text book was highly controversial. It'^ was sometimes / 
se^n as radical but »; thoroughly consumed by the majority of partipi- .i 
pants though they may have disapproved. . 

Panrtic^pants were most frequently critical of the inadequate 
time allotted for small group discussion and counseling skill^build- 
ing. They wanted more counseling, experience, more role. playing and 
more experiential activities. 
<^ • Highlights for the majority of the participants was the ethnic 
minority panel presentation on working with minorities and the 
assertive training sessions. 
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Stated changes in participant views and behavior fell 
larg«ly into the categories of greater self awareness increased 
acceptance of others views, and more asaertive behavior. 




Participant Connnents on Program 

Interesting €<t)d "helpful for revising content of the program are 
comments from participants solicited at various times during the 
program. Samples fpllow. 

• - , - . . . . .... .... 

T tWoKoixgWtii unjoyad tkd te.xt, 1 ^Ind that a.4 I'm 
n.zadlng thz t}\(it<Lh.l(il tnz idzaA Azzm ao obvlonA to mz, bat 
at thz Aamz ttmz I fizattzz I had nzvzn. fizattu thought about ^ 
thzm. I don* t conAtdz^ tt a fiadtzat appA.oach. l/^tnd It 
•k<iA AZfivzd to InziczaA^z my awafiznzAA vohtdh tA onz o^ my goalA 
^oh Xhz AZAAtonA dzattng lottk thz pA^zhology o^ Momzn. 

Gj^nzftalty, I am vzfiy ptzaAzd vilth thz, claAA . I think 
Cat OLA tt'm(^ gozA on tkz A malt gfioupA u)ttl be moA.e hzZp^ul 
to zach 0 ^ _UA aA tndtvtdualA aA u)z gzt to fenow> ouXAztvZA 
and zach okb-zn.. 

^ *• 

. / . • • • <? 

I I tzaKnzd a gfiZat dzat tontght, WaA zApzctatty plzaAiH^ 

K to Iza/in that at IzaAt Aomz ' compantzA aA.e tfiytng to cope vottk 
Azx dtA<^^mtnatton (on zafizzh. powzn.) , 




) . ' ■ 

/ 

T thA,nk thz book takzA tdo Kadtcat an appKoach, thz potntA 
AfLZ wztl tdkzn but it* A too abfiupt. I lov^ thz dtvzxAtty In 
fhz claAA - I atAd look ^ofL^oaftd to comtng and hzafiA^ng what all 
0(( you aftd thz othzfiA havz to Aay. ThlA typz o^ a zoufiAZ kind 
oi gt\!rz^A .t^t an tnnzn. Attizngth that I nofimatly ,don* t (^zzl aA 
macn, I izzt good Mtth thz mmzn 'In thz claAA and llkz Aha^lng 
my vliuJA iAJttk thtm - tt' a ktnd o^ iXkz my wzzkly ^'thi^^A^apy" 
jAfZAJ^tdn.'^ • Thz Amall g^ioup idza Ia gfizat - actually , I Zf^joy. 
tkdt pa/it 0(( thz claAA thz moAt and Mould Itkz to conttnaz 
that paAt. What I'd Itkz to gzt out o^ thlA pafit oi tha zoufiAz 
i.A kind oi vaguz In my m^nd - t guzAA iuAt a Ahafitng oi tdzaA 
on j^imtnlAw an<i wowenj, I'd Itkz it to. b,z a g^oiotng zxpzfitzncz 
t^hjtah Xt hcLA bzzn^Ao XaA.* X 'izzi moKz Aukz o^ myAzli ^Xnce 
t'/m €n^'ithz touKAz* Othz^ tfian thz book* I don* t kavz too, much 
nzgattvz to Aau about tht coun.Az^ L^At MzzkA conAaltantA w>eA.e 
,d,fe. T izzt tn<zy ^houd havz had AtdtlAtlcA to back up what 
thzy vfj^AZ Aaytng and alAo , thzy tfijfzd to covzn. too much gAound 
tn Auck^ii A ho At '^amount oi tlmz. 




I mj'oy<Ld KeaA-^tn^ o^heA.4 comment and polntii oi vlzw, 
I z^ptclalltj znjoytd the. ^eedbacfe ^xom tht black ladltA 
because I've neveA had thz oppofitanlty to xaattu know hoijo 
ptoplz othzA. than my ptKAonal^'^mall Mofild" JeeL 



Tfie orte thln-Q that Ahoutd be ^ coald be Impxovzd 
thz lack 0(J men. ^<^r 

Thz claAA haA a lot o^ mmzn {iZzltnoA / thoughtA , ztc, 
bat toe havz nothing about what thz men think o^ thtAz thlngA 
HoM da thzy Kzacti Ho(j» can wz help thzm to copz with thz 
changzf MoAt o^ aA come In contact with men who need to 
copz with thangz and thzxz Ia nothing o^^zxzd. It A'hoald 
be open to men and In.^act zncoaxagzd that thzy takz thz 
COU.XAZ. OthzfL than thlA I think tJhz coafiAz Ia good and 
o^^eA.4 a lot o{i potzntlal and alot Atlmulatlng thinking. 



To mz, ^thlA claAA Ia o^^zxlng jtiAt what I had hopzd, 
I can Qzt oat o^ It much l^ I woAJk at It, Thz tzxt book 
Ia adzqaatz. I agfizz that It comzA on Atxong AOm^tl^lZA , 
bat It Atlll Ia a good tho^^ght-pAovoklng tool. 

Thz. Amall g/Loap AzAAlonA afiz Invalaablz, Klthoaah I 
would tlkz thzm to takz a llttlz mo^z At^actaxz, pzxhapA 
a gAoap pxojzct ox zxpzxlmznt would be a Izaxnlng zxpzxlzncz 

I (J poAAiblz, J ^ would llkz to Azz Aomz illmA. Mao, 
ad(tzd xzadlng ^xom othzx aouxcza would cxzatz a wzll-xoundzd 
Apz^txam 0|J Inloxmatlon. ^i' 



DISSEMINATION OF INFORMATION ; 

Information about tl^e program was disseminated through staff 
Presentations at professional meetings included the Nebraska 
Personnel and Guidance Association Conference, Lincoln, October, 
1977; North Central jifssociatlon of Counselor Educators and Super- 
visor's Conference, Chicago, November, 1977; and the American 
Pfirsonnel and- Guidance Association Convention, Washington, D.C i 
March, 1978. ' ' — 




18 

^ * 

In additJ.on, report copies %1XI be distributed \o a large 
number of university— counseling centers, counseling departments 
and to persons and services who have requested information. 

REVISION OF THE MODEL PROGRAM 

V ! .• ^ 

Appendix A contains the course syllabus, revised in 1978, ' 
which is currently being us^d at UNO. Based on evaluation data 
from participants and staff the following program changes are 
suggested (and already imp]^emented at UNO) . 

1. Instead of having three sequential .program parts - psychology 
of women, counseling theory, counseling skill development, two 
simultaneously run parts - psychology of women and counseling 
skill development in small groups - is suggested. Counseljing 
skill building is more effective with 16/weeks rather than 8 ' 
weeks of practice. - 

2. A twenty- four week program is too long to maintain participation. 
A sixteen week program fitting a university semester schedule is 
preferred . 

3. The program can best_be offered primarily for college undergraduat 
credit with an option fo audit. Auditing allows persons to 
participate who feel uncomfortable taking a college class; having 
the program as a credit course gives it credltability . 

4. Equal weight and equal^^tlme need to be given to innall group 
patticipation and skill building. 'Lecture and discussions of 
cognitive issues shoulcl not be allpwed to overwhelm the skill 
building time and emphasis. 

^ 

5. Course* evaluation needs to be more behavioral - specific to the 
helping skills learned and ability to apply them in actual situa- 
tions'. Video tape, audio tape critiquing by staff as well as 
small group fg/edback on role playing situatfions needs to be 
ulitized as frequently as tdme allows.. ^ 

6. On the cognitive side, topics can vary according to the needs 

of the student group. Two additions to the original model which 
have been well received are a. panel of women living various life 
styles talking about tbeir choices and a presentation on women 
<• and aging/ life planning 




7. Th« oourse should b« adaptive through topif^s presented, examples 
used to the specific student group. UNO hopes, for instance, 

to offer the course at a large Omaha business for its employees. 
In such a case examples and readings would emphasize business 
^ related problems and situations. 

8. Ethnic minority and male participation should be encouraged, 
even promoted, else the course tends to attract white middle 
cla«s women atid looses the effect of learning about diverse 
views which a varied gtoup provides . 



»4 

Although there is need for continual refinement of program 
content and ^valuation procedures , "Supportive Counseling wi^h 
Women" In its third offering at UNO attrac^ts 20-25 students each 
semester. It offers a ^unique approach to building helping skills 
coupled with a new sensHrivity to being female in our society. 

The course is currently tau^^ht by a woman on the counsellT^g 
department faculty. Two graduate student^ h^p with the teaching, 
small group discussion, and skill S)uildin^ exercises . Thus the 
course offers a unique opportunity for graduate students ^to/get 
practical experience and to integrate psychology of womeil issues 
with specific approaches for helping women. * /^^^ 





. We axt I.l\)lnQ in a time tfian^ltlpn, ,6 Id tfikdlilon'h din 
haAd and We cannot pficdlct how new onc6 Mtljt deve-£\p oven. 
gentAatlonA , We can divtAt o aX6 elv z.6 o i A^z/idotypi 6e^^e|j4 
about dl^tA-tnccA between men and women. /But we cannot, know 
what ApecA.al gt^tA women - and men - may /have urittl a It^eAtyle 
14 Mveluped in which all people can ian/ctlon a& ^all human 
httn^^f Aha^^lng xe4pon/>tbllttl^6 ^oA oni anothen In, at, yet 
anisOfiAeen wdyA . , P / 

^a)iQ(j/fiet M?.ad 
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Syllabus 

Suppoi:tlve Counseling with Women 

. ' Guidance' and Counseling • ' 

DESCRIPTION OF C^l^RSE \ 

A. The purpose of the cQvirse' is to tr^ln persons as pre- 
profes^onal anji non-pro fas s,l6nal counselors, to work • 
with women experiencing personal Identity issues and . 
attempting to gain new self -definition. The, course - 
should enhance students abilities to work more sens i^ 
tivelyand with better interpersonal skills with^ pef- 
. sons on their j ob , in their volunteer work ah<5 in their 
\ daily living, . ^ ! ' 

No academic, prerequisites are necessary. 
Objectives 

A. As a result of completing th^. pour se, participants 
shpuld be able to : ■ ^ 

' *' ^ '^^ ' .... *■ 

1. Understand a feminist point of view on Issues • \ 
which are central to equality for women in 6\ir ^ 
society. , , 

,2. Hecoghize their own values, and behaviors which 

reflect sex bias . . , / . 

3. Utilize basic cdWiseling and communication" ^ 
skills- in order tq provide support to women 

in their target group on an individual or group 
basis . ■ 

^ '. . ' ■ 

4. Ca"ll upon profe^slonaX i^esources for referral 

and further information In the areai of educational ; 
' and career planning* and personal. counseling. 

■■ . : ... ■ ' ' ' . 

5; Recognize' their own counseling limltatipns. 



B. %h« course 1^ designed' not only, to help stitidents 
understand the psychological Isfifues Involved in iwomen's 
struggle to gain self-es-teem,^ role, flexibility , and 
equaj opportunity, in society but also Co be able. to 

^ utilCze basic cbtinsellng and cQmmunication skills so 
they can be ttft support; women's, efforts to I6ad j . 
• . . 8at|sfylng-^^ye8 . V. •/ . / 

C. The. course. would be a v^^ludbl^ prerequisite for ^ 
persons Intfendlng to do 'gradudte. work iti any of the 
social sciences and social service? fields*, it wduld be 
valuable practical experlehce for p<?rflons currently 
yorking with women in various c©mmun|,ty and educational ► 

settings V ■.■i^'vu ■ v 



Instructional ProcedurAs I ' 

A. The instructional mettiods will include lecture, 
diacussion, film presentations » A-V counseling 
Skill feedback, and experiential group tjartici- 
pation. • * 

B, Students will be required to participate in a 
seriefi of activities designed to develop their ' 
cognitive knowledge and counseling skills . 

1-. Students will be required to complete reading 
assignments from the course matc^rials and 
references: <- 

2 . Students will be required to practice 
counseling skills in role playing situat^lons 
in small g^oup interaction and on video 

. tape for feedback. 

3. ^ Students will be required to demonstrate 
their .ability to make referrals of persons 
to appropriate agencies through simulated 
exercises . . " * 

4. Students will be required to demonstrate , 
the integration of their cognitive learning 

ttnd counseling skill development by planning, 
implementing and reporting on a project for 
a designated target group' or inc|ividual and 
to submit a written report of the iMCoject. 

5. In addition, students will be reqmred to 
keep a log in which they- record f on a weekly 
basis theit^ feelings, experiences, insights, " 
reactions, behavipr related ^to what they 

are learning and, experiencing through course 
participation. ^ ^ 

C. In t)ie total 48 hours of in-class time, a^^proxi- , 
^tely 20 hours will be devoted^i^_J.ecture and 
discussion, 20 hours will be devoted to exper- 
iential group work and the practice of counseling 
skills, and 8 hours will be used for student evaluation 

\ 

D, Students will, have their performance evaluated * . * 
by the fqllQwing methods, / 

1, Psychology of Women ' * 

They will be 'given two essay examinations, 
one at mid-* term and one at the end of the 
semester, covering the topics presented in 



cognlttve parts of ' the course. - Responses will be evaluatec 
oq students ability to: — ^ 

a. Analyze problem situations in terms of ' % 
stereotypes, behavior and attitudes portrayed. 

b. Integrate psychological concepts into the 
arxalysis of and soliltlon to problems. 

c. Compare and contrast feminist and traditional' 
approaches to the psychology of Women. 

Covinsellng ^kill Development )^ 

^ a; They will be required to demonstrate coiinseling 
skill acquisition by comparing p^e and post " 
course video tape performance in counseling 
.situations. The evaluation criteria will 
Include the following dimensions: 

1. Attending behaviors ^ 

2. Paraphrasing /summariz^g « 

3. Picking up and reflecting feelings. 

* 4. Effective use of questions * 

5. Genuineness 

, 6. Unconditional positive regard 

7. Confrontation 

8. Over-all helping skills 

\>. Demonstrate a basic theoritical knowledge of V 
Counseling and Communication principles on a 
multiple choice and essay examination given 
during the. first third of the course. 

fci^urse Projects « 

Students Will be required to design, implement and 
report on a project or program for a target? gtoup bf 
•women. Project reports will be evalu^'t;ed on the follow- 
ing criteria: 

a. . Specifies a goal or {Jurpose f or Vorlclng with the 

target group . ^ 

b. Integrates psychology of women concepts in the % 
^,^|.tlonale for the project.* • * 

fC;-:/ Specifies the program plan. 
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<i. Lists community services which are appropriate 
sources of information, help, and referral for 
persona on the group. 

«. Identifies counseling approaches and behaViors 
^used in the intervention 'strategies . 

f, iJesbribes the outcome of the project. 

Criteria will be assigiied maximum points; grades 
will be based on the total'points accumulated. ^ 
Students will be given a chance to rewrite their report 
in order to improve their grade. | 

trtllizatiw of Community R^^^ 

Students will be required to seek appropriate 
information, assistance or referral resources for 
parsons in problem situations where further, information 
about options , immediate help ;!or long terYn services 
are needed. 

i. 

Each student will be given two problem situations 
whiph he or she must v 

H. Analyze for ntimber and kinds of needs. 

b. Inquire via telephone, in writing or in person as 
to the various options the 'person has. 

c. List the options in priority sequence; support 
the priorities. 

d. Report what information/ suggestions would be given 
the person and how it would be delivei^d. 

Criterii will be assigned maximum points an,d * gTirad^s 
will be based on the total points accumulated. F . 

Final Grade ^ 

The final grade will be based on the total^atocumulat^tij 
of points from the four performance e/'aluatiops . The 
jVidfto tape score and the project scorja will receive 
double weight , . 
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CONTENT OF COURSE 

A. 

Cognltlv Dtvalppment: 

Introduction: Pr« tea ting 



1. 

2- 



3. 



Wpmen iri Society: 
Stereotyping 

a. Psychology construotn 
female 

b , j^x differences : myth 
ak^i reality 

Women in Society: 
Oppreflsibn 

a. Women as minority group 



b. The sexual politics of 
interpersonal behavior 



Skill BtijldinK * - : 

1' Video-tape pretesting 

2, Introduction to Counseling 

av Theory of Counseling 

b. 



A. Women & Mental Health 

\ 



4, 



a. Psychotherapy & women 

b. Deptesaion 

G. What is a healthy woman? 
Cross-cultural Experien^, 5 

a. A simulated exercise 



5 



Skills defined and 
demonstrated 



3. Counseling continued 

a. Skills defiiiied and 
demonstrated 

b. Communication processes 

c. The helping role 

d. ^ Skill practice 



6. Ethnic Panel Presentation 6 



a. Black, Chicano and Native 
American women will 
present their perspectives 
^on sexism in their 
cultures arid the impact 
of feminism on" women in 
their cultures. ' - 



Non-Verbal Communication 

a. Theory 

b. t Demonstration 

c. Skill practice 

r 

Expression of Feelings and 
Emotions ^ 

a. Explanation 

b. Demonstration 

c. Skill practl|ce 

Facilitate Listening/Actlv6 
Si|pport 

a. Definition, explanation 

b . Demonstration 

c. Skill practice 



IV. CONtKNT OF CQyRSE Continued 

A Dl^cuaalpn . 

a . An axchange among 

atudanta related to the 
panel preaantatloh 



''Pi 



8 



Mld-Courae Evaluation/Test/ 
Integration of Concepts 



7. Confrontat^-on 

r - 

a. Definition, explaT\atlc?n 

b. Demons tr at ioti 

< ■ ■■• 

c . ' Skin practice 

8. Self Discldsuri ^ 



Career Power 



a, Fea^ of Success /fear of 
fa^iWe * 

■ • / 

8 masculine /what 
is feminine 

c . ' Expectationai-roiLes 



/ • 



ro. Career /Power continued 



a. Definition, explanation 

b. Demonstrration 

c . Skill practljce 

Mid-Course Evaluation/Test/ 
Feedback to. Participants 



10, Using Referrals and Resources 



:L 



a. Gaining upward mobility 

b. On the job realities 



II. Chemical Dependency 



a. The woman alcoholic ' ^ 

b. The woman sp^Vise of an 
alcoholic 

c. How to cope with an 
alcoholic person 



XI 



a. Sources of information 

b. How to locate the most 
appropriate help or 
Information 

4 

\ 

c. When to refer. 

Clarifying Values and Goals 

: ■ ■■ ■ I ■ ■ 

a. . Definition, explanation , 

b . Group practice and 
^■K discussion 
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12. Our Sexual Selves 12 

1, Theory of female 
sexuality 

b . Wpmen ' s expeirl^ences ; 
research findings 



13, Alternative Life Styles 13 



a. Single women 

b''. Single parenting 

c. Lesbian women 

Life Stages: Wpmen & Aging 14 

a. Research findings 

b. The socialization 
process and pressures^ 

Final Evaluation/Test/ 15, 
integration of Concepts 

/ost-^'t^sting on Personality 16. 
and Attitude Instruments 



14 



15. 
16. 



Assertiveness Training 
a . Theory 



1 



Demonstration 



c. Practice' 

« 

Assertiveness Training 
continued 



Assertiveness Training 
continued 



Video-tape Post-testing and 
Presentation of Projects 

." >• 

Closure: Presentation of 
Projects and Course Evaluation* 



Require4 reading includes an undergriaduate teait on the psychology 
of women, materials on assertrivenes^ training and basic 
counseling skills, decision-^i^aking, communication processes, 
wom^n and management and women alcoholics , 



V. Textbook and Essential Matex^ala 

(5( 



A. V Textbook: Cox, S\ie. Female Psychology; The Emerging 
Self . Chicago: Science Re^search Asdociatis , Inc . , .19/6 . 

G^omberg, Edl^. - "Alcoholism and Women 
To 



B 



5tate of 



Knowledge Today New York? National ^ovincil on Alcoholis/m, 
Inc., 1975. 



V 



C. i Scimltz, AndelJ M. /'Women and Addiction;" New yo;t'ki 
N^itionaX Council on Alcohplism, Inc., 197^,:'" y 



Bloom, L., Coburiv,' K. and Pearlman, J, The N^w^ Assertive 



WbmAn . New York: |)|ilaconte Press,* 1975. . 

*i Hemig. ^largaretlatid Jar dim, Anne. Thft ^lAnAk^tiaX Woman . 
. Nfijw ' Vprk Anchor Pre«/Doubleday , 19/7. '.-^t'^!^ y;.- ^ 




,1 «" < , 



f 



F, Other esaential materials Will be developed by the Instructor. 

G. Students, a^iditionaHy . will be required to keep a log in 
which they record on a weekly basis th«lr feelings, experiences, 
insights, reactions, behavior related to what they are 
learning and experiencing through course participation They 
will submit their log editions on a weekly basis. 

VI. BIBLIOGRAPHY y ^ , ^ 

Bloom, L., Cobum, K. , and Pearlman, J. ' , 

The New Assertive Woman , New York: Delaconte Press, 1975. 
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New York: Simon and Schuster, 1975. ^ 

Chap in, R. , Jones, S., and Waldman, N. ^ 

Sex Role Stereotvping: Implications for the Human Services . 
Minneapolis, IJinnesota: Minnesota Resource Center for Social 
Work ^:ducat ion, 1973. ' 

Chapin, R., and Waldman, N, The Helping Process . Thte Minnesota 
Resourpe Center for Social Work Education. >linneapolis , 
Minnesota: Minnesota Resource Center ofr Social Work Education, ' 

Chester, P. Women and Madness . New York 5: ^oubledayf 1972V 



Cox, S. Female Psycholopfy: The Emerging Self . Chicago: Science 
. Research Associates, Inc. , l'J76. 



Gomberg, E. "Alcoholism and Women: Stat^ of Knowledge Today." 
\. A Special Report. The Nati^onaX Counx:il on Alcoholism, Inc.. 1975 

^Jlen^ig, M. , and Jardim\ A. The M&nagerial W oman. New York: Anchor 
^ • Pressypoubleday, 1977. . ^ 

^ Sheeny, d. Passages: Predictable Crisis of Adu lt Life. New York- 
. A E . P . Dulton & Co., Inc., 1976. ~ : » 

rSchol,2^ N., Prince, J. and Milljer, G. How to Decide; A Guide for 
V ^^SESH- New York; College Entrance Examination Board, 1975. 

^Schulti,, A.M. "Women and Addiction". A Special Jleport The 
Kat-l,onAl Council .ph Alcoholism, Inc. , 1974. 

Willlama ,\ J , Paycholbgy of Women; ' Behavior in a Biaoc ial Context . 
New Yo^fk: W.W. Norton & Company, Inc. , 1977. ~ ; 
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